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Purpose of the policy

This policy sets out Glendale International School's approach to assessment, marking and
feedback across EYFS (Phase 1), Primary (Phase 2: Y1-6) and Secondary (Phase 3:
Y7-9). It ensures that assessment practice is consistent, fair and purposeful, enabling all
students to make strong progress from their starting points while providing opportunities to
achieve above expected progress and greater depth where appropriate.

The purpose of marking and feedback at Glendale is to improve learning outcomes, build
confidence and promote independence as students move through the school. Feedback is
developmentally appropriate, meaningful and timely, supporting students to recognise
success, understand next steps and take increasing responsibility for improving their work.

The policy outlines how teachers use formative and summative assessment to identify what
students know, understand and can do, address misconceptions, plan next steps and adapt
teaching to meet the needs of all learners. It establishes clear expectations for marking and
feedback so that students understand how to improve and how to act on guidance to
strengthen their learning.

Assessment, marking and feedback practices at Glendale are designed to be high-impact
and proportionate, with expectations that vary appropriately by phase and subject. Written
marking is used where it adds value, particularly from Key Stage 1 onwards, alongside
effective verbal feedback, live marking and in-lesson assessment. External benchmarking is
used alongside internal evidence to support accurate judgements, strengthen consistency
and inform curriculum refinement and targeted intervention.

This policy also supports clear communication with parents regarding progress and
attainment, strengthening the partnership between home and school and ensuring shared
understanding of each student's learning journey.
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Section 1: EYFS (Phase 1)

1.1 Purpose of assessment in EYFS

In the Early Years Foundation Stage (EYFS), assessment, marking and feedback are used
to support children's learning, development and confidence, rather than to judge or compare
outcomes. Feedback helps children to understand what they have done well and what they
can try next, supporting progress in a positive and meaningful way.

This approach reflects the principles of the EYFS Framework, recognising that young
children learn best through play, interaction, exploration and purposeful adult support.
Assessment and feedback are embedded within everyday practice and are designed to
nurture curiosity, resilience and a love of learning.

1.2 Observation and ongoing assessment

Ongoing assessment in EYFS is primarily observation-based and takes place continuously
during everyday learning experiences. Practitioners observe children during play,
exploration, adult-led tasks, phonics activities and Arabic language sessions, noting how
they communicate, interact and demonstrate emerging skills.

Observations span the full EYFS curriculum, including communication and language, literacy
(including phonics), mathematics, physical development, personal, social and emotional
development, and understanding of the world. These observations are used to identify next
steps, inform planning and adapt provision to meet children's interests and developmental
needs.

1.3 Baseline and checkpoints

Baseline assessments and periodic checkpoints are used to establish children's starting
points and monitor progress over time. In EYFS, this includes children's ability to understand
and follow instructions in both English and Arabic, oral language development, vocabulary
acquisition, early literacy and phonics skills, as well as social, emotional and cognitive
development within a bilingual context.

Phonics checks are used to assess children's knowledge of letter sounds, blending and early
reading skills, informing targeted support. Assessment data is recorded on Sonar, which is
used to collect both formative and summative data. Evidence is gathered for each learning
objective, typically on three occasions, to ensure learning has been securely achieved and to
support accurate judgements.

1.4 Feedback in EYFS

Feedback in EYFS is immediate, verbal and developmentally appropriate, supporting
learning as it happens across all areas of the curriculum. Practitioners provide real-time
feedback during play, exploration and adult-led activities.

Feedback encourages children to reflect on what they have done, what they understand and
how they were successful, capturing children's voice and supporting oracy. Questioning,
modelling and discussion are used to guide children towards their next steps in learning.
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Written feedback is minimal and purposeful, used mainly for adult reflection, assessment
and planning, including brief annotations, learning journey comments and reference to
agreed marking codes (see Appendix 1).

1.5 Evidence of learning

Evidence of learning in EYFS is captured in a range of meaningful ways that reflect learning
in context. This includes observational notes, photographs, annotated work samples, early
writing and mark-making, mathematical representations, models and constructions, and
learning journey entries.

Learning Journal books provide a record of each child's developmental journey, celebrating
achievement, exploration and growth. Evidence reflects both child-initiated and adult-led
learning, includes the child's voice where possible, and clearly identifies next steps when
appropriate (see Appendix 4).

1.6 Reporting to parents

Parents are informed about their child's learning and progress through verbal conversations,
learning journals or digital platforms (e.g. Toddle), parent meetings and end-of-term reports.
Feedback to parents focuses on children's strengths, progress and next steps, supporting a
strong home—school partnership and shared understanding of each child's development.

1.7 Moderation and consistency

To ensure consistency and accuracy, EYFS staff engage in regular moderation. This
includes shared discussions around observations, learning evidence and assessment
judgements. The Head of Foundation Stage monitors marking and feedback practices,
supports staff through coaching and moderation, and ensures consistency across classes.

Staff are expected to apply this policy consistently while remaining responsive to children's
individual needs, including those with SEND. For children with additional needs, feedback is
tailored to individual targets and observations inform Individual Education Plans (IEPs).
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Section 2: Primary Y1-6 (Phase 2)

2.1 Purpose of assessment in Primary

Assessment at Glendale International School is used to support high-quality teaching and
strong student outcomes across Primary (Y1-6). It enables teachers to identify what
students know, understand and can do, and to ensure that all students make secure
progress from their starting points. Assessment is also used to provide appropriate challenge
and clear opportunities for students to make above expected progress and attain at greater
depth where appropriate.

Assessment practices are aligned to the NCfE curriculum, adapted for the UAE context, and
ensure that teaching and learning remain ambitious, inclusive and sequenced effectively
over time. In Key Stage 2, assessment also supports students in developing the knowledge,
independence and study habits required for a successful transition into Secondary.

Glendale uses assessment to track attainment and progress over time, to inform next steps
in teaching, and to prepare students appropriately for internal and external benchmarking.
This supports consistent standards across year groups and ensures that student outcomes
remain comparable and competitive within the Dubai international school context.

2.2 Assessment for Learning (AfL)

Assessment for Learning (AfL) is embedded in everyday classroom practice across Primary.
Teachers use AfL strategies to check understanding, identify misconceptions and adapt
teaching in real time, ensuring that learning is responsive and that all students are supported
and challenged appropriately. AfL strategies may include:

» targeted questioning and open-ended discussion
* mini whiteboards and quick response tasks

» low-stakes participation strategies, including non-verbal responses (traffic lights,
show-me signals, etc.)

» live marking, peer marking and verbal feedback
» structured talk and partner discussion to deepen thinking
» purposeful plenaries to consolidate learning and identify next steps

Teachers use AfL to ensure misconceptions are addressed promptly and to provide clear
guidance on how students can improve. AfL supports both progress within lessons and
long-term progress over time.

Additionally, teachers record formative assessment information throughout the term by
tracking progress against key learning objectives from the NCfE within Sonar Juniper. These
ongoing records are updated regularly based on classwork, questioning and observed
understanding, supporting accurate next steps, targeted support and secure progress over
time.
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2.3 Summative assessment

Summative assessment in Primary is used to evaluate attainment at key points in the
academic year and to provide a clear picture of student progress over time. Summative
assessments are designed to be fair, consistent and aligned to curriculum expectations,
while also providing opportunities for students to demonstrate higher levels of understanding
and achievement.

Across the Primary phase, summative assessment is designed to capture a balanced picture
of students' knowledge, skills and understanding. Assessment tasks are planned to reflect
both secure foundational knowledge and the ability to apply learning through reasoning,
explanation and purposeful outcomes. The balance between knowledge, skills and
understanding develops progressively across year groups and is agreed and standardised
by subject leaders to ensure consistency and high expectations.

End of term assessment weeks

At the end of each term (November, March and June) and at the beginning of the new
academic year (August/September — baseline), Glendale holds a formal Assessment Week.
During this week, students complete written assessments in core subjects, including:

+ Reading: comprehension, vocabulary, fluency, phonics in Key Stage 1, retrieval,
inference, interpretation and reasoning

*  Writing: composition across a range of text types and purposes as a "hot write", plus a
written paper on spelling, grammar and punctuation

« Maths: number, measurement, geometry, statistics and early algebraic thinking,
through fluency, reasoning and problem-solving

» Science: knowledge and understanding across Life, Earth and Physical Sciences,
alongside working scientifically, including practical laboratory, enquiry and investigation
skills

* Arabic: Arabic A / B — reading, writing, listening and speaking
+ Islamic Education: A in Arabic, B in English

» Social and Moral Studies (MSCS): in English for Arabic B students and in Arabic for
Arabic A students

The grades from these assessments contribute to end-of-term attainment judgements.
Baseline assessments at the beginning of Term 1 contribute towards measuring student
progress throughout the year. End of term grades are not determined by written papers
alone. Teachers also use robust ongoing evidence, including classwork, practical outcomes
and class participation, to ensure grades reflect a complete and accurate picture of student
attainment, measured by key stage-wide rubrics (see Appendix 5).

Internal assessment is overseen by Subject Leaders, the Head of Primary and the Head of
Inclusion. Rubrics are created by Subject Leaders for each subject and are consistent from
Year 1 to 6 with key stage-appropriate adaptations in expectations. Question weighting and
distribution of marks is applied consistently across the school as directed by Subject

Leaders. All assessments are checked by the leadership team ahead of assessment week.
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Reasonable adjustments, access arrangements and modified assessments are provided
where appropriate for students with SEND and EAL, in line with Glendale's Inclusion Policy.
This may include adjusted formats (for example, large print), additional processing time,
seating adjustments, a reader or scribe, or other approved access arrangements.

Wider curriculum summative assessment

Subjects such as Geography and History include formal written assessment at key points,
and these results are combined with evidence from classwork to form the end-of-term
attainment grade for reporting. Specialist subjects use standardised rubrics to generate an
attainment grade based on ongoing evidence, including classwork, projects, participation
and quizzes, ensuring consistency and fairness across the wider curriculum.

Grade composition, weighting and transparency

Grade weighting is standardised across Primary and is designed to reflect a balanced view
of student attainment. As students progress through the school, there is a planned shift
towards increased independence and readiness for Secondary, while ensuring that grades
continue to reflect a complete picture of learning rather than a single assessment outcome.
Rubrics and grade weightings are shared with parents and students, and samples are
included in the appendices of this policy.

Revision and communication

Two to three weeks prior to each end of term Assessment Week, revision guides are shared
with parents to support preparation and confidence. Assessment dates are communicated
from the start of the academic year and are subject to minor changes, which will be
communicated in advance.

End-of-unit assessment
In Maths and Science, end-of-unit quizzes occur approximately every 3—4 weeks when a
block of learning ends. These are commonly based on high-quality assessment materials
such as White Rose for Maths and Science, with appropriate adaptations to include
higher-order thinking, deeper reasoning and additional challenge.
External assessment
Alongside internal assessment, Glendale participates in external benchmarking to support
accurate judgements, consistency and school improvement. External assessments include:
* NGRT (termly, Year 2 and up)
* GL Progress Tests in English, Maths and Science (Term 3, Year 2 and up)

» ABT /IBT for Arabic and Islamic Education (twice yearly: start and end of year, Year 2
and up)

* CAT4 (Cognitive Abilities Test, taken every two years, Year 3 and up)

External assessment data is used alongside internal evidence to provide a clear
understanding of student attainment and progress, inform lesson planning and targeted
intervention, and ensure Glendale remains aligned to international standards. Outcomes are
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analysed by leaders and teachers to identify strengths, gaps and priority areas for
development, informing curriculum refinement, intervention and professional development.

2.4 Marking and feedback approach

At Glendale, marking and feedback are designed to be high-impact and focused on
improving learning outcomes. Teachers provide feedback that is timely, specific and
purposeful, helping students understand what they have done well and what they need to do
next to improve.

Detailed, written marking is used where it adds value, particularly in Year 2 and above (when
students are able to read and engage in the feedback), and is balanced with effective verbal
feedback and live marking during lessons. Feedback approaches vary appropriately by
subject and year group, while maintaining consistency in expectations and clarity for
students. Glendale uses a colour-coded marking approach to support student progress:

‘ Pen colour Purpose

(teacher) Acknowledges strengths, praises effort and shows correct work
Green (teacher) Identifies next steps, corrections and improvements
Purple (student) Responds to the teacher's green comments, demonstrating improvement,

reinforcement, extension, reflection and ownership of learning

Next steps are individualised and focused on supporting progress, challenge and
personalised improvement. Students are given opportunities to respond to feedback through
editing, improvement time and self-assessment, supporting independence and accountability
for learning. Glendale's marking code is displayed in classrooms and on the inside covers of
copybooks, and is included in the appendices of this policy.

Technology may be used to support effective feedback where it enhances learning
outcomes, including digital tools to streamline feedback, support analysis of student
responses and strengthen clarity of next steps. Where appropriate, Al-supported tools may
be used to assist with drafting feedback, identifying common misconceptions or generating
improvement prompts. Professional judgement remains with the teacher at all times, and all
feedback shared with students is reviewed and finalised by the teacher to ensure accuracy,
fairness and age-appropriateness.

In Key Stage 2, students may also submit assignments from school and home via the Toddle
platform on their devices, enabling timely feedback and supporting communication and
continuity of learning.

2.5 Peer and self-assessment

Peer and self-assessment are used in Primary to develop student independence, reflection
and responsibility for improvement. Students are taught to evaluate their learning in
age-appropriate ways and to use feedback constructively to strengthen outcomes.
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At the beginning of each term, from Year 2 onwards, students set personal learning goals in
core subjects, which are visible in the front of their copybooks. Throughout the term,
teachers support students in reviewing progress towards these goals and identifying next
steps (see Appendix 3).

Homework is often self-assessed or peer-assessed, enabling students to take ownership of
learning and develop confidence in checking accuracy and quality. Structured peer
discussion and collaborative learning also give students feedback from one another,
supporting a positive learning culture and strong communication skills.

2.6 Recording and tracking

Assessment information is recorded and tracked centrally by teachers and leaders to ensure
accuracy, accountability and strong outcomes for all students. Teachers record attainment
data every half term using Glendale's data collection platform, Sonar Juniper. Records of
grade breakdown are also maintained on shared assessment trackers for each subject, so
that attainment judgements are evidence-informed and progress can be monitored over
time. Internal assessment data directly informs:

* planning and teaching

» targeted intervention groups

* identification of additional learning needs

» end-of-term reports shared with parents

2.7 Reporting to parents
Glendale values clear and timely communication with parents regarding student progress
and attainment. Students receive termly reports, including:
* an attainment grade (1-5) per subject: 1 Emerging, 2 Developing, 3 Secure, 4
Mastery, 5 Greater Depth
» an effort grade (A-D) per subject

Parents are also invited to Parent Teacher Conferences once per term, in person or online,
to discuss progress, targets and next steps. Where concerns about progress, attainment or
learning behaviours are identified, parents are contacted promptly so that support can be put
in place quickly and effectively.

2.8 Moderation and standardisation

Moderation and standardisation ensure that assessment judgements at Glendale are
accurate, fair and consistent across year groups and subjects. Moderation processes in
Primary include:

* year group standardisation meetings to review student work and agree consistent
expectations for attainment and progress

» cross-class moderation of writing and extended tasks, using shared success criteria,
rubrics and agreed exemplars
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* subject leader oversight to support accurate assessment practices and alignment to
curriculum expectations

* post-assessment moderation following assessment weeks, to review outcomes,
identify inconsistencies and agree next steps

» shared evidence and exemplification, including annotated examples of expected and
above expected standards

Moderation outcomes are used to strengthen teaching, refine assessment practice and
ensure that all students are assessed fairly, supporting robust reporting, reliable tracking and
high expectations across the Primary phase.
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Section 3: Secondary Y7-9 (Phase 3)

3.1 Purpose of assessment in Secondary

Assessment, marking and feedback approaches at Glendale are consistent from Key Stage
1 to 3, with Secondary following the same principles and practice as Primary, with the
secondary adaptations outlined below. Assessment is used to track attainment and progress
over time, inform teaching and intervention, and ensure all students make strong progress
from their starting points. Secondary assessment also supports readiness for Key Stage 4
through increasing academic rigour, independence and exam preparation, particularly in
Year 9.

In English and across the wider curriculum, assessment evidence reflects students'
development in reading, writing, speaking and listening, recognising that academic success
requires both strong written outcomes and confident, precise communication. Speaking and
listening are captured through structured class discussion, presentations, debate,
collaborative tasks and teacher observation, alongside written outcomes and formal
assessments.

Target setting

In Secondary, every student has their own CAT4 target grade for each subject. Target grades
come directly from the IGCSE predictions in each student's CAT4 report, and are recorded
on a personalised CAT4 target sticker inside each subject notebook (see Appendix 7).

The sticker links target setting to the Leader in Me 7 Habits: students begin with the end in
mind by recording their subject target, and sharpen the saw by reviewing their stanine and
target each term. Teachers use these targets to plan lessons that support and challenge all
groups, identify students at risk of underachieving, and stretch those capable of exceeding
expectations.

3.2 Assessment for Learning (AfL)
AfL is structured through the Glendale Teaching Spine. In every lesson:

» the learning objective is supported by two success criteria, one at the expected level
and one at the exceeding level

» teachers use three checkpoints, including a mid-lesson hinge question, to check
understanding and adapt teaching in the moment

* mini whiteboards, entry and exit tickets and targeted questioning make progress visible
» plenaries consolidate learning and inform the planning of the next lesson

Teachers also record formative assessment information throughout the term by tracking
progress against key learning objectives within Sonar Juniper. These records are updated
regularly based on lesson evidence and subject-specific assessment opportunities,
supporting timely intervention, consistent tracking and strong progress over time.
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3.3 Summative assessment
Summative assessment in secondary is adapted to:

Assessment weeks

In addition to core subjects, Secondary Assessment Weeks include formal written
assessments in Modern Foreign Languages (French or Spanish), History, Geography and
Business Studies. Assessment Weeks are planned in advance and communicated to
families at the start of the academic year, with any minor adjustments shared in a timely
manner. Written assessments are completed under appropriate test conditions and timings,
and are scheduled carefully across the week to ensure they are manageable and balanced.
Outcomes are used alongside classwork, practical work, participation and professional
judgement, aligned to assessment rubrics, to form an accurate picture of each student's
attainment and progress.

Baseline Wednesday to Friday of the first full week of school, after a short
settling-in period. A combination of short written tasks and teacher
observations and checklists establishes accurate starting points.

End of Term 1 Penultimate week of Term 1. Written assessments are spread
evenly across the week to support wellbeing and high performance.

End of Term 2 Penultimate week of Term 2 (or two weeks before the end of term,
where required), under appropriate test conditions.

End of year Third-to-last week of Term 3, scheduled separately from external
benchmarking assessments.

Subject-specific expectations

Science assessment reflects both scientific knowledge and key scientific skills, including
enquiry and investigation, scientific thinking and practical laboratory skills. Students are
assessed on their ability to apply understanding, analyse information, interpret results, draw
conclusions and communicate reasoning using precise vocabulary, across Life, Earth and
Physical Sciences alongside working scientifically.

Mathematics assessment reflects breadth across the Key Stage 3 curriculum, including
Number, Algebra, Geometry, Measurement and Statistics, through a balance of fluency,
reasoning and problem-solving.

English assessment includes retrieval, inference, interpretation, analysis and the ability to
justify responses using evidence from the text, strengthening readiness for Key Stage 4
exam-style questions.

End-of-unit assessments

End-of-unit assessments in Maths and Science are developed from Pearson Key Stage 3
course materials, with adaptations to include higher-order thinking, deeper reasoning and
additional challenge. In Science, Biology, Chemistry and Physics are assessed separately.
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Pearson ActiveLearn exam-style questions are used throughout lessons to build assessment
readiness.

Year 9 and Key Stage 4 readiness

In Year 9, GCSE/IGCSE-style assessment approaches are introduced explicitly to support
target setting and familiarisation with the 1-9 grading system, ensuring students and parents
understand Key Stage 4 expectations. From 2026-27, Glendale is piloting an IGCSE
modular pathway in Mathematics and the three sciences, supported by IGCSE-style mock
assessments that build exam readiness, identify gaps in knowledge and skills from Years 7
and 8, and inform targeted support.

External assessment
Alongside internal assessment, Glendale participates in external benchmarking to support
accurate judgements, consistency and school improvement. External assessments include:
* NGRT (termly)
* GL Progress Tests in English and Maths (Y7-9) and Science (Y8-9)
* ABT /IBT for Arabic and Islamic Education (twice yearly: start and end of year)
» CAT4 (Cognitive Abilities Test, taken every two years)

External data is used alongside internal evidence to understand student attainment and
progress, inform lesson planning and targeted intervention, and ensure Glendale remains
aligned to international standards.

3.4 Marking and feedback approach

In Secondary, marking and feedback follow the same principles and colour-coded approach
as Primary and vary appropriately by subject. Detailed written feedback is provided regularly
where it adds value, particularly for extended written tasks, and is complemented by timely
verbal and in-lesson feedback, including live marking. Students respond to feedback in
purple pen through improvement tasks, redrafting or corrections.

When responding to work students complete in the lesson, teachers use the Glendale
marking and feedback sticker, which is aligned to the lesson's two success criteria and each
student's CAT4 target grade (see Appendix 7):

+ SC1 - Expected: the success criterion that secures the expected standard (IGCSE
target grade 4+)

* SC2 - Above expected: the success criterion that stretches students beyond the
expected standard (IGCSE target grade 6+)

* Teacher check: the teacher records whether each success criterion is achieved,
partially achieved or not yet achieved, and writes focused feedback in green pen

» Student response: the student acts on the feedback in purple pen, closing the gap
towards their CAT4 target

The stickers provide a consistent method of measuring progress within lessons and over
time, which is triangulated with assessment data and lesson observations to evaluate the
impact of feedback on learning.
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Homework expectations are high across secondary and support retention, independent
practice and preparation for future learning. Homework completion is tracked, and tasks may
contribute to summative judgements where appropriate. Students may submit assignments
from school and home via Toddle. The use of technology and Al-supported tools follows the
same principles as Primary, with all feedback reviewed and finalised by the teacher.

3.5 Peer and self-assessment

Peer and self-assessment include termly target setting sheets, with increasing expectations
for independence, reflection and responsibility for improvement. Students use success
criteria and exam-style mark schemes to assess their own and others' work.

3.6 Recording and tracking

Progress is measured from each student's CAT4 starting point against their internal
assessment outcomes, recorded on the Sonar platform, and their external assessment
outcomes in GL Progress Tests and NGRT. Progress is also measured termly by comparing
each student's baseline assessment with their end of term assessment outcomes and their
CAT4 indicators. Together, these show whether each student is making expected or better
than expected progress from their starting point.

Teachers update Sonar and department assessment trackers after each assessment.
Subject leaders complete termly analysis of attainment and progress against targets to
identify learning gaps and intervention needs, and report findings to senior leaders.
Department action plans guide subject leaders in driving improvements in assessment in
their subject areas.

Team leaders carry out fortnightly book looks to check the quality and impact of marking and
feedback. Findings are triangulated with assessment data and lesson observations to
evaluate students' progress over time.

3.7 Reporting to parents

Students in Secondary receive a report each term, showing an attainment grade and an
effort grade for each subject. Two of the three reports each year also include written teacher
comments. Parents have regular opportunities for parent—teacher communication. In Year 9,
communication also supports preparation for Key Stage 4 expectations, including the
introduction of IGCSE-style grading and one-to-one guidance meetings on IGCSE subject
choices and future pathways.

3.8 Moderation and standardisation

Moderation and standardisation ensure consistent application of standards across classes
and subjects. In addition, after each round of external benchmarking, internal outcomes are
compared with GL Progress Test and NGRT results at the expected and above expected
levels. Any significant differences are investigated through moderation so that teacher
judgements align closely with external standards.
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Appendix 1: Marking code (EYFS)

You can do it! )

You have done what you were learn ng to do u
o

You are doing really welll

You are going beyond what was expected

Let's check it together.

Let's see if it makes sense.

A Something is missing.

Add one more sound, word or number?

Let's fix our punctuation.
Add one more U‘JJ"d. WU'd or r'd'T'UBr?

S Let's say it slowly.
p' Listen to the sounds in the words

Finger space.

We can 'm|p our writing look neat

Tell me more!
++ You are ruud',f to add more 'F'i"ki'u_]_

Almost finished.
Let's finish it together.

® @ © & 6 O

I did it by | worked with [ worked with a | worked with | checked my A friend helped
myself. friends. teacher. one adult. own work. me check.
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Appendix 2: Marking code (Key Stage 1-3)

wilrs

Correct, well donel ‘
Student working at their expected level. w
\/ ]
Excellent work!
Srudsﬂ‘ working Gbove their Expe:fﬂd evel

Check and edit. Word, grammar, sentence
or calculation does not make sense.

N Add missing letter, word or number.
Add or fix punctuation.
(Capital letter, full stop, question mark, etc.)

sp,, Fix incorrect spelling.

l Use the line / square correctly.

) Explain further, level up, add more detaill

@ Work incomplete. Please finish.

® ® ® 6 0 @

completed completed completed
in groups or with teacher  with 1:1 adult
with a partner support support

completed
independently

self- peer-
assessed assessed
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Appendix 3: Student target setting sheets (Year 2+)

English Maths

(@IE

My Targets My Targets @
%%%Jﬁg ‘é Il .I ﬁ? -§£&1$5Qo§y hml.l%ﬁ

R W Spall [ ahilla in Mathe,
Circle the skil '“"" riring paling N

gt
5"““"’“ Circle tha skl i
ol e TrYy Wiy iy Wy R Yo vr you'm moat Py
L i nfi n. T3
confident in. <'7 o by 13 -:k sanfident o
Whish skill would you like 10 Focur 0= mproving this term? How can yau wark towards thin torget? WWhich akil weuld you like 1o facus or mpraving rhin fer m? How con you wark towards this rorger?

Term 2, 0~ = & || Teem 2.7

oo s:hr..,.:,.ﬂm 123 ®0 X [m -
akilla in English. akilla in Mathe. o

Circle the kil R-adhg err..\g S‘:-Illr;\g Gv:mm:r Sﬁ‘lﬂl(l‘r"g Circle the akill

you'rs most 5T Sed e O g Ry you'ra moat \_.

confident in. <'7 e Ty v ¢ canfidant in, -
[ Whick sl wauld you bk 10 facur 9= rmproving tha teem? Haw con you work rowards this 1orget? |

Ie"m?'w@ ®0 %% | 25

W, shills in Maths
a Circle 1h

o Ay i Circle fhe okl

you're most Tl el Tl Bl

confident in <t _‘l'?

Which skill weuld you ks 10 focus os mmpios

g this term? How con you work towards this rorget?

Science

Term 1

Salf-osssan your
okils i Sclance.
Circle the akill

you'rs mont
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Cirele tha akill Cas

CAE

v Eaerikir Escuchar r
2 o P Ay Ay A, .
it iiiond pE A ERE ERE s
canfidant in. é‘}s» %% il {?
Which akil would you like fo focue on improving thie term? How com you work towards thia target?

Which skl would you lice to facus on improving this term? How con you work fowards this torget?

Term 2

Seif-osoeen your
akils in Sciance
Cirala the skill
you'te moal
canfident in

Ier

e 2 E 9 P
skills in Spanish. Q O
Circle the akill Laar Eseribir Encuchar Hablar
ot elmear 7 17 ke i kg
canfidant in. vy’}r i’:f {3 'g,%

Which skl wauld you like 1o facus an Improving thia tarm 7 How con you wark towarda his torgat?

"" o £ 3 &

Circle the skl Les: Enaribir Encushar ”anla
P Pk ‘? "f pA RS 179
confidant in, i’lr

Which skl weuld you ke mpraving this 1 low con you work towards this TargetT

Assessment, Marking and Feedback Policy | Page 17



GLENDALE

‘¢
IUGI INTERNATIONAL

SCHOOL
"

Appendix 4: EYFS learning journal format

Student’s work/Photo/Creation

Observation: What did the child choose to do/What was the task?

Child’s voice

Possible next steps/Opportunities
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Appendix 5: Sample rubrics for consistency in grading

Writing

Rubric for Assessment of Written Work - Score out of 24
Spelling Punctuation Grammar Content Development
e ttwes with accuroey in | In sentences, idecs ore communicated with S and
sene COTRECI SYNEOX, CONjUIOLon and [ense.
& - Working Blyw\d ﬂmﬂ._a]LlBCI IOOX.I & - Working Beyond - “Almaostall’ (90-100%)
Year1 5- Exceeding - 5- Em:nd\nu “Yery large majority* (75-90%)]
[?5 ?g’%‘)'ﬂ 4 - Expected - l‘;i.immc.’.lamjin;m( (51-74%) + - Expected - "Mdajarity large rmajarite” (51-74%) wm-’me:
3 Working Towards - “Mince ity (35-50% 3 Warking Towards - "inoiiy” (35-50%) rods - “inoriy’
g \::::g'rmrdl Mun&%w]g‘:]m"\ 2- Below - "Small minority” (20-34%) - Below - "Small minoriy [20-34%) 2 - Below - “Small minority” [::}wze)
Small rinodee ey sm iners - “Yary small minogity” "yery zmall minarity* (< “Yery small minority* |
1. well Below - e 20 1- Well Balow - - Well Below - (=20%) - Well Below - < 2004
e 9 in sentencer, Jdeos ore communicatad with
i correct syntax, conjugation and tanse
" i - Warking Beyond - "Almost all' [S0-100%) £ - Working Beyond - " [B0-100%]
Year 2 £ Working Beyond - m‘-lfﬂ?gﬁ" - Excueding - Vory lage maioi iy’ (7507 5« Excoeding - “lory large majnity” [75-90%)
fnllpl:t.ld-'Magmg e maicrity” (SH74%) 2‘-!1.p-cl.-d ‘Mlclrm("Iargcmlm‘tly"tsl-';é%] ;"m g Mﬂmﬁw E-,-M‘EH“] : ﬁ:‘:‘mwlw E{ISESO;IH e
3 alow el i 3 Torking Towards Mo (=5 50%) 2 - Batow AL mina OB - “Small minariny’ (20-34%)
iy inonity” | ; . e (= 20 ”»
1- Well Below - “yerv small minority” (< 20%) 1- Well Below -“vary small mingrity” (< 20%) | Well Below = =20 el Beew ot st Bt (<290
so ¥eor 3 common eaception words/ s fulf STops, COpILal fetters, qUBSUIoN marks, - I
s h accuracy and uses phanetic exclomation marks and commas with oecuracyin |1 f;frgslf“gfg:;:‘;“' Fored waith o
0 curately sound out unknawn sentences o at
3 . & - Warking Beyend - “Almos all' [20100%)
Year 3 ;‘ x’"""”‘ yond - *Amast all, (30-100%) £~ Working Bayond . (33-100%) 5 mm\n’ - ¢ (75-90%) 5 Exceeding " [75-90%)
coeding -“Very 11190 oy’ [75-20%) 5. Exeseding - “Vary laine majoity” (75-905) S ! iy o . i
& Exp 5175 % - Expested “Maonity /largs enalority” (51°74%) wopectad - Malay ! arge majority : o s
3. 20 I Working Towards - 11 (35 50%) g \::lunn?ownm Mmﬂ.l.l‘gdsfévm 1] i \::;::m'l’bumrdl M.I.':ﬂ:;g [35-50%|
z [ Belew oowcarte e 1 m::m o i (« 20%)  Well Below - maII[n (= 208
0 . M_@_Q'_‘( < M—“‘L'A‘.
1 1- Wall Balow - "ery small minceiny” (= 20%) narin” ¢ ) it ]
E vea an excsption w s 1l stops copiealecters ueston mories cantances, e oreccimmunicooed with _—
. ith oreuroey ond uses phonetic I inn marks. and apostrophes wi " jugat
i erurately sound out unkown occurnry in sentences COMFECE SYNLE, CONJUJALON and tence
5 - Working Beyend - “Almaost all’ (90-100%) & - Working Beyond - ‘Almast all® [0-100%|
Year 4 |- Vorking Beyond - ‘amas i (201005 ©- Warking Beyond - “ATOIL AL (X0-100%) 3 - Excoeding . e large majoiiy” (71590%) 5 - Exceeding - “kery large majority’ (75-30%)
5 - Exceeding - “Ver (arge majoriny” (75-90%) 5- Exceeding - "Verv large maloiny” (75-90%] 4 Expcted aiari e cajaity 51545 4 - Expected - "Maority ] ge maority” |51-745%)
4 - Expected - Manumuammu’ u =74%) 4+ Expected - i ‘-’_ - il ‘..- (51-74%] 3. w“”na.mmm - [35-50%) 3 - Working Towards - "Minoricy” [35-50
3 ‘:‘:::“"’""" ML‘:'A“” ‘] i‘m‘_h"'ﬂ‘_ h"“"%}ﬁ‘ﬂ’ 2- Below - "small mlrnrl_D( |20-34%) 2 - Below - “Small minarity” [20-34%)
~Small ringsi . - - “ery small mingrity* (< 20% “yery small minorite* |
1- Well Below - “very small minerty” (< 20%) 1- Well Below - “very small minceily” (< 20%) - Well Below - (+20%) - Well Below - < 20%)
Spalls vear 5 speilings accuracy and uses . n sentences, ideas are communicatad with
ph nevledys ta accuratel souna aut cormect syntax, conjugation and tense
unkncwn spellings
& - Warking Bayond - Aimost all’ (30-100%| & - Warking Beyand - *Almgst all’ (501005 & - Working Beyond - 'Almast al” (30-100%)
Year 5 5. Exesading - "Von 1am0e majorning” (75.900) o 5 - Bxeeeding - "Viry 4706 (majority” (75-90%) 5 - Exevading - ‘\nrglilgbmi ewiny” [75.90%)
- Expactad -© " (51-74%) g ! 4 - Expected - * (514 4 - Expoctod " [51-T4%)
5 WorKing Towards - “BinorTy” [55-50%) e %ﬂﬁﬂl 3 - Working TOWRFS - TNgITy” (35-50%)
2+ Below - “Small minarty” (20-34%) - ”W"'S“"'“I i Mjnf'-z'gfjim d 2+ Below - “Small minarn (20-34%)
. Ty ¢ : g
- "Very small minority’ | well i . . - "Very small minority” (=
- Well Below <20%) B - 1- Well Below (< 20%)
Uses full stops, copial fetters, quest .
cocurpoyand uses | =25 il it n sentences ideds ore communicated with
ety soUNG out escimation morks, commas, apo| ComeCt synta, conjugntion ond fense
ommas with accuracy in
& Warking Beyond - “Aumas: all’ (2071007 S & - Working Beyond - “4lmos all’ (90-100%) - Working Beyond - “Almast al” (2G-100%|
Year 6 |5 Exceeding - “Ver large majoriny” (75-90%) e - Workdng Bayond . *Almost all” (30-100%) 5 - Exceeding -"Vary laras malariy” (75 90%) 5 - Exceeding - “kery largs malority’ [75-90%)
+ - Expected - "Maadin/ large majcen (51-745) i hﬂ_. +-E od - "Ml " (5174 4 - Expacted - 'Mxanite/ |arge majority” (51-747)
3 - Working Towards - “Jdinority’ (35-50%] 5 N 3 - Working Towards - “fingsity” (35-50%) 3 - Working Towards - “IMingrity' [35-50%)
2 Below - “Small rina ity (20-34%) 3 - Woridng Temseds- “Mincrh 2+ Below - “Smal pinaiy” (20-34%) 2 - Below - “Srall rmingrily” (20-34%)
- Well Below - “Very crmall minerity” [« 20% ow - "2rmal - Well Below - Very small minority” « 20%) 1 Well Below - “vary small minority® {« 20%)
1- Well Below -
fses ull stops capitatletters question morks. |in___ camancer, idaa are communicorad with P
Mings with cecuroey Grks. COITHTATS, CPOSrophes oo Coerect syntax, conjugolion and iense
‘Almost all* (90-100%] S
Exceeding - “yery [arge majority” (75-90%) & - Working Beyond - “Almast all’ [50-100%) 6 - Working Beyond - Almast al” [30-100%|
Year 7 ity (SW74%) M""""‘"‘“ M@Té‘f’” 5 Exceeding - “Very large majority’ (75-90%) 5 - Excweding - “yery large majority’ (75-90%)
3 - Working Towards - *Minority’ [35-50%) i It [;ﬂ(m 4 - Expected - “Majority { larde majority” (51-74%) 4 - Expected - ‘Maority, laros majority” [51-74%)
2 Below - “Small ming:ity” (20-35%) © came malnin 3 - Worklng Towards - “Mingily” (35-50%) 3 - Working Towards - “Minorily’ (35-50%)
- Well Below - “Very small minority” < 206 i'm'm'&.' ""“"A‘::'l'os‘?’;ﬂ’ 2- Below - "Small minonty” [20-34%) 2 - Below - “small minarity” [20-34%)
N y . i . = =
1- Well Below - “very small minesity” (< 20%) - Well Below - “yery small mingrity” (< 20%) = Well Below - “yery small minority® (< 20%)
n sentences, ideos ore communicated with
Spells Ver & soedlings wi comect syntax, conjugation and fense
& - Warking Beyond - F_MSLEE[QDTOON
5 - Exceeding - "Vory large majeriy” (75-90%) & - Warking Beyand -"Almost all' (501005 - Werking Beyond - 'Almas: all (30:100%)
Year B |- Expectsd- Moty larqe ma nmg (=1 7{.-;.] § MWB"“‘"‘ ‘Amrost ol 907;{););; 5 - Exceeding - "Very 1arge majoriy” 75-90%) 5 - Exceeding - “wory large majenty” [75-90%)
3 - Werking Towards - “1noriny’ [35-50%| 2 sl v it P 7]4%] 4 - Expected - “MJanTy ) |args majorty” 517 4 - Expected - 'Maor mjl;rge majerity” [51-74%)
2 Balow - "Small minacy® (20- 3«] !""“‘“ . I - Working Towards - an_tu \JS—SOUJ 3 Working Towards - “Minocity' [25-50%]
1+ Well Below - “very small rinority” < 20%) 3 ‘::r:'w'",m"‘" Wﬂ“-zlg‘sfs]m’ 2. Below - "Small minority” [20-343) 2 Below - “Small minority [20-34%)
Wall e ry small mincrity" ¢ . m.sma.l.m:m = - - <
T Belon (< 20%) 1. Weil Balow - (= 20%) 1- Well Below = 2005
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Appendix 5 (continued): Sample rubrics

Reading Fluency:

Reading Fluency Rubric

Score

Statement

Emerging

The student reads very slowly with frequent decoding errors; meaning is often lost; minimal expression
freads with year-level appropriate decoding/blendingfexpression/pacing/fluency only 5-10% of the time)

The student reads with hesitation and limited accuracy; ¢an decode familiar words but struggles with new vocabulary
(reads with year-level appropriate decoding/blending/expression/pacing/fuency 10- 25% of the time)

Developing

The student reads with some accuracy but pace is incensistent; meaning sometimes affected by decoding effort
[reads with year-level oppropriate decoding/blendingexpression/pacing/fuency 25-40% of the time)

The student reads more confidently, developing phrasing and expression, though not always sustained or consistent
(reads with year-level appropriate decoding/blending/expressionjpacings/fluency 40-51% of the time)

Secure

The student reads at an appropriate pace with mostly accurate decoding; phrasing supports understanding
[reads with year-level appropriate decoding/blending/expression/pacing/fluency 56-65% of the time)

The student reads fluently with good accuracy and developing expression that reflects the text's tone
(reads with year-fevel appropriate decoding/blendingexpression/pocing/fluency 66-75% of the time)

Mastery

The student reads smoothly and confidently; expression and pacing support clear understanding of the text
(meets and exceeds with year-level appropriate in decoding/blendingrexpressionfpacing/fluency 76-85% of the time)

The student reads with strong fluency, clear phrasing, and expression that enhances meaning for the listener
[meets and exceeds year-level expectations in decoding/blending/expression/pacing/fluency 86-90% of the time)

Creater
Depth

The student reads with sophisticated fluency; expression and tone are well-judged and enhance interpretation
(meets and exceeds year-level expectations in decoding/blendings/expression/pacing/fluency up to 94% of the time)

The student reads with exceptional flueney and nuanced expression; demonstrates deep under ing of text su
(meets and exceeds year-level expectations in decoding/blending/expression/bacing/fluencyover 95% of the time)

Maths Classwork Key Stage 2&3 (Number Fluency):

Maths Classwork Rubric - Mental Maths / Number Fluency - Key Stage 2 and 3

Score Statement

Emerging

1 In class, with support and guidance, the student begins to demaonstrate early fluency and mental calculation skills by
recalling basic facts and atternpting simple steps on occasion (works at year-level expectations <10% of the time).

2 In class, with guidance, the student applies basic fluency and mental strategies for simple calculations and counting with
emerging accuracy [works at year-level expectations up to 25% of the time).

Developing

3 In class, the student uses known facts, patterns, and simple fluency and mental strategies across the four aperations with
some support, showing improving accuracy (works at year-level expectations 25-40% of the time)

4 In class, the student applies taught fluency and mental methods to short calculation tasks or measurement guestions
with growing confidence [works at year-level expectations 41-55% of the time)

Secure

5 In class, the student dernonstrates reliable fluency and mental caleulation skills, selecting appropriate approaches and
checking answers (works at year-level expectations 56-65% of the time).

] In class, the student shows increasingly efficient fluency and mental strategies, solving mixed-operation and short
waord-problem questions with accuracy and speed (works at year-level expectations 68-75% of the time).

Mastery

7 In class, the student confidently applies a range of fluency and mental methods to multi-step calculations, choosing
efficient strategies and explaining reasening when needed {works at year-level expectations 76-85% of the time).

8 In class, the student applies flexible and accurate fluency and mental strategies to unfamiliar questions, including
fractions, decimals, and measurement (works at year-level expectations 86-90% of the time].

Greater Depth

9 In class, the student uses advanced fluency and mental reasoning to solve complex or non-routine questions, showing
speed, accuracy, and strategic thinking (warks at year-level expectations and exceeds 91-34% of the time).

10 In class, the student demonstrates deep fluency and mental mastery — calculating, estimating, and reasoning efficiently
and flexibly across all contexts (works at year-level expectations and exceeds 95-98% of the time),
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Appendix 6: Sample grade composition (end of term)

English End of Term Assessment

Reading Comprehension: Fiction 5 % questions in respanse to a fiction text /10
Reading Comprehension: Non-fiction 5 x questions in respanse to a non-fiction text /10
Sentence Completion / Vocabulary 10 x sentences with topic/year level vocabulary to fill [NGRT format) /10
Reading Fluency / Phonics Year 1 Page selected from core text to read aloud, follow rubric / Phonics /10
Reading Classwork Follow rubric to analyse reading work done in class /10
Reading Total: /50
Percentage: %
Emerging 1 (0-25%) [] - 2 (26-50%) [ | - Secure 3 (51-75%) [| - Mastery & [76-90%) | - Greater Depth 5 (90-100%) [
Spelling 6 x circle/write the correct spelling /6
Grammar / Punctuation & or 12 grammar andfor punctuation questions i1z
Weekly Spelling Tests Average score of weekly spelling tests from Term 1 /10
Hot Write Marked against Writing Rubric /24 , score halved /12
Writing Classwork Follow rubric to analyse writing work done in class /10
Writing Total: /1)
Percentage: %
Emerging 1(0-25%) [ - 2 (26-50%) [ ] - Secure 3 (51-75%) [| - Mastery 4 (76-90%) [ - Greater Depth 5 (90-100%) [
End of Term Report: English Total (Reading + Writing) /100
Emerging 1(0-25%) [] - 2 (26-50%) [ - Secure 3 (51-75%) [] - Mastery 4 [76-90%) [] - Greater Depth 5 (90-100%) [
Maths KS3 End of Term Assessment
1. End of Term Assessment % multiplied by 0.4 to convert to a mark / 40 /40
2. Problem Solving / R ving A t % multiplied by 0.1 to convert to a mark /10 /1o
End of Block Assessments (Term 1) Average score from Term 1 % multiplied by 025 for a mark / 25 /30
Clasework - Problem Solving and Reasoning Follow rubric to score PS and R work done in ¢lass /10 /10
Classwork - Mental Maths / Number Fluency | Follow rubric to score MM and NF work done in class /10 /10
Maths Totak %
Emerging 1(0-25%) []- 2 (26-50%) ] - Secure 3 (51-75%) ] - Mastery 4 (76-90%) [] - Greater Depth 5 (90-100%) [
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Appendix 7: Secondary CAT4 Target Sticker and Marking &
Feedback Sticker

CAT4 target sticker (inside each subject Marking and feedback sticker (SC1 and SC2)
notebook)

3 ® SC1 - Expected (Target 4+)

\ales
— G L E N D A L E : % SC2 - Above Expected (Target 6+)

l\G) INTERNATIONAL |
| Teacher check:
o e (L ! SC1: O Achieved O Partially O Not Yet

 8C2: O Achieved O Partially O Not Yet
NAME . Feedback:

CLASS ACADEMIC YEAR

3 Student response:

CAT4 STANINE PATHWAY

My Subject My Target

)

(O 7 HABITS of

Leader in Me
OBe Proactive
Begin With the End in Mind
| choose my subject and set my target
oPut First Things First
°Thlnk Win-Win
°Seek First to Understand, Then to Be Understood

°Synergixe

Sharpen the Saw

| review my stanine and update my target.

STICK INSIDE YOUR NOTEBOOK + REVIEW EVERY TERM
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